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Abstract: The main purpose of this study was to examine &m¢dinguage learners’ attitude
towards competence in English grammar in seleatedrsdary schools in Ngong Sub-County of
Kajiado County. The specific objective that guitlesl study was to establish the kind of attitude
Englishlanguage learners have towards learning Englishngnear in secondary schools in
Kajiado County. The study adopted a descriptiveeydesign. Six public secondary schools
were selected and the sample for the study wastL@igénts. For the purposes of the study, the
schools and the students were stratified basedeoney and category of school. Random
sampling technique was used to identify the stadypse. To elicit responses, the study used a
guestionnaire as a tool of data collection. Thepsses, gathered from the data collected was
ordered, coded, and analyzed using descriptivessizg. The study found that most students had
a fairly positive attitude towards learning Englighammar. The study recommended among
other things thatearners should be helped to understand that tlee la responsibility towards
learning. Hence the attitude they bring in to leamenvironment affects their learning outcome
and so be encouraged to develop positive attitudes.

Keywords: English Language Learners’ Attitude, English Graamni@ompetence, School
English competence, English grammar attitude

1. Introduction

The ability to achieve grammatical competence,nglish language is a major facet of language
development and academic success among studehessecondary school level (Cook, 1994).

It is at the heart of all human activity whethebé declaring war, writing a love poem or a
prescription, sentencing a prisoner to life impnis@nt, advertising soap powder, praying,
whatever their differences of motivation or seriwess, all would effectively be impossible
without grammar. It provides the speaker with theded structures to organize words and ideas
in a comprehensible form. It is by using correengmar that people communicate effectively
and avoid misunderstandings. Therefore, developomgpetence is not just important for
academic purposes but social purposes as well.

The learners’ attitude, as a major factor affecteagning processes, may be implicit,
consequently, has not attracted enough attentmn $takeholders in education. It is thus
important to consider the fact that learners cbotg to their learning outcomes as a direct
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consequence of their perceptions about the subjatter. Thus, expressions of positive or
negative feelings towards a language may affectiigeee of difficulty one has and places on
language. This is in line with Kara (2009) who atssthat attitudes towards learning besides
opinions and beliefs have an obvious influencetadents’ behaviour and consequently on their
competence. It is also believed that those studeméshave more positive beliefs about
language learning are also more likely to have rposstive attitudes that would enhance
language learning.

Specific attention has been given to English indtvetext of this study because English
language plays a vital role in the language situeith Kenya. Currently, it has the status of a
national language and a compulsory subject in dehtias rated same with Kiswahili and also
the language of official institutions, of law casjrtocal and central government and education.
English is not only a core subject, but also tmgleage of instruction from primary four through
secondary education, colleges and universitiesatso the language of examinations in all
school subjects except for other language subgerts as Kiswabhili, German, French, and
Arabic among others (Ongong’a et al., 2010).

It follows therefore, that mastery of English lange enables one to excel in business, various
professions and also enable one to communicatsatibal or racial lines. According to
(Otieno, 1996). The continued importance of Engléstguage cannot be over emphasized.
However, in spite of the important role played bglsh language and the various interventions
put in, the level of competency displayed by a majof students still leaves a lot to be desired.
This study therefore seeks to explore learnergudt towards English grammar in Kajiado
County and will be helpful to language teachersriderstand students’ attitudes towards
grammar in order to be able to help them achievepatency.

2. Methodology

This study adopted a descriptive survey desigmrdierato study people’s feelings, thinking and
attitudes about specific aspects (Graziano & Ra@ld®9). Furthermore, since attitudes cannot
not be directly measured or observed, but woulohfezred from certain cues which depicted the
implicit nature of students’ characteristics, tlesign therefore, provided quantitative as well as
gualitative description for the study. The targepplation included form two and three students.
Form two and three students were considered apptegor this study because they had more
exposure and interacted with secondary school Eggsyllabus.

For the purpose of this study, the schools andting@ents were stratified on the basis of gender
and category of school. The sample for this stheyefore constituted 10% of the total number
of secondary schools in the study area. Ary & Rahai1972) argued that, 10 % to 20% of
accessible population is acceptable in a desceéptgearch. Therefore, the study selected 6
schools for the study in category of public secopdahools in Ngong Sub County. These were
selected from the 58 public secondary schoolsersttb county. The total population of form
two and three students from the six schools selagtes 1,200 and the sample size calculated at
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10% of 1,200= 120 participants in total were endagehe study. The study then applied
random sampling in selecting 60 boys and 60 gglpaticipants for the study.

A structured questionnaire was designed to elksponses from the respondents on attitudes
towards learning English grammar. All the responsi@rere expected to return answers in the
form of a Likert scale. The responses were thearasgd, analysed using descriptive statistical
techniques in the form of frequencies and percestagd presented in a table.

3. Results and Discussion

The research objective sought to establish theidétiof learners towards learning English
grammar as an aspect of a subject. Their levediideanent or disagreement was assessed
through a 5 point Likert scale of 1 to 5 rangingnfrstrongly agree to strongly disagree.
Percentage figures obtained were used in makingragsons and conclusions. The attitude test
results obtained from the study are summarizedainle' 1.

Table 1

Disiribution of responses regarding atfitudes towards learning BErnglish Srammar

Ttem

el

SA 0 T

A %

T %%

L %

sD %%

T like to study English
grarmmar

I lock forward to the time I
spend in English grammar
class

The study of grammar iz wital
to master the English language
properly

Grammat helps us to learn the
basic rules of English which
we follow in language learning
Inever use English anywhere
else other than in school 1n my
conversation

In mv opuion, English
grammar iz difficult and
complicated to learn

Grammmat has too many rules
for easy understanding

I find homework 1in English
grammar difficult

Ireally have little interest in
my English grammar class
English grammar class 1s
boring

120

120

120

120

120

120

120

120

120

120

32(26.7)

20 (16.7)

S6(46.7)

48 (40

20 (16.7)

120100

16(13.3)
16(13.3)
12(10)

28(23.3)

A5(40%%)

40(33.3)

44(26.7)

S6(46.7)

g (6.6)

25(20.8)

44(36.7)
17(14.2)
32(26.7)

8 (6.6)

(6. 6%5)

32(26.7)

2 (6.6)

16(13.3)

20(16.7)

31(25.8)

12 (10)
15(12.5)
16(13.3)

20(16.7)

32(26.7)

16(13.3)

12010

36 (30)

20(16.7)

36(30)
36(30)
20(16.7)

20(16.7)

12 (10)

36 (30)

32(26.7)

12 (100
36(30)
40(33.3)

44(36.7)

Heov: SA-strongh agree; A-agree; U unsure; Dodisagree ; 50 Strongly disagree
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According to Tablel, a little more than half of tiespondents, (66.7%) indicated that they liked
to study English grammar. Half of the respond€b®86) agreed that they looked forward to the
time spent in the English grammar class, while lagobalf (50%) agreed they were interested in
their grammar class. In addition, the findings dieeeveal that close to two thirds of the
respondents (73.4%) thought that grammar was tatalastery of the language which
highlighted that they were well aware of the platgrammar in second language learning in
school and were willing to learn. According to theormation in table 1, a little more than half
of the respondents (60%) agreed that they use gnigihguage in conversations outside the
classroom. This implies that for this learners ghisra sense of pride in being able to
communicate in English language. It is also cleamfthe table that half of the respondents
(50%) agreed that grammar has too many rules &y eaderstanding. This is could be
indicative that English grammar is stressful tadaence a negative attitude towards it.
However, it is encouraging to note that even thoughof respondents (50%) agreed that
grammar had too many rules for easy understandifiile more than half (53.4%) of the
respondents agreed that their grammar class wdsonog. This is confirmed by (43.4%) of the
respondents, who did not believe that English grammdifficult and complicated to learn and
another (60%) agreed that they did not find homé&woigrammar difficult.

The findings suggest that most of the learners ldagrly positive attitude towards learning
English grammar. It also implies that learners Wke English grammar, look forward to the
grammar class, will most likely be participativediass and therefore have positive attitudes
which is a recipe for attaining competence. Thigdsause their positive attitude will help them
continue learning even if they find grammar a difft and stressful aspect of English language.
The finding is consistent with Karahan (2007) wikeeaated that positive attitudes toward
language allow learners have positive orientatiavards learning English. In the same token for
these learners who find the grammar classes bdoognany rules, there will not be any real
positive effort towards learning. This finding is@in line with Kara (2009) who asserted that
attitudes towards learning besides opinions anefisddave an obvious influence on learners’
behaviours and consequently on their competenceégmently, attitudes form a very essential
part in language learning as they seem to sigmifiganfluence learners’ success or failure in
their learning.

4. Conclusions

The findings of the study indicated that while mokthe learners have a fairly positive attitude
towards learning English grammar they were othdrs did not. For these learners with positive
attitudes, this indicates willingness to learn. @asely, for the learners with negative attitudes,
their level of competency will leave a lot to besided. Consequently, attitudes form a very
essential part in language learning as they seesgnificantly influence learners’ success or
failure in their learning. It is important thatalmers be helped to understand that they have a
personal responsibility towards learning. Hencedttieude they bring in to learning
environment affects the outcome and so be encoditagdevelop positive attitudes. In addition,
there is also the need therefore for continuechtaite directed towards creating, developing and
reinforcing positive attitudes towards English graan and English language as a whole.
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Teachers could also help change and shape leaatgtsties by adapting content to the learners’
level of understanding and selecting methodolotliaswould make the class more interactive.
They should also be role models by speaking tdetmmers in English and encouraging them to
converse in English.
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